	Unit 4F: Heavenly Art: Can You Express Your Ideas About God Through The Arts?


About this unit: This unit explores how Christianity, Islam or Judaism and Sikhism or Buddhism express ideas about God. These examples are used as stimuli for a piece of art work based around pupils’ ideas about God from different religious perspectives.
The religion studied in this unit: Christianity, Islam or Judaism and Sikhism or Buddhism with opportunities to consider other religious and non religious perspectives in the context of creating a piece of art work.
Estimated teaching time for this unit: 7 hours
	Prior learning
	Vocabulary
	Resources

	It is helpful if pupils have:

· Studied the introductory unit on Sikhism
· Looked at examples of the arts from different religions

· Some understanding of beliefs in God from different religious perspectives
	In this unit, pupils will have an opportunity to use words and phrases related to:

· Jesus
· Authority
· Allah
· Shahadah
· Kirtan
· Raga
	· Access to a photopack depicting Jesus from different cultural and artistic perspectives – eg ‘Picturing Jesus’ by CEM 
· www.natre.org.uk – shows a gallery of spiritual art produced by pupils for the RE Today annual Spirited Arts competition

· BBC Pathways of Belief- Allah



	EXPECTATIONS:    At the end of this unit

	Pupils working towards the expected level will be able to (level 2): 
· Give examples of how the arts are used to describe God, including how their own art shows what God is like for some people
· Give a thoughtful answer if someone asks about their feelings about art and their beliefs 

 
	Pupils working at the expected level will be able to (level 3): 

· Give examples of how the arts are used to describe the qualities of God, including how their own art describes beliefs about God
· Say what influences them and their own beliefs
	Pupils working beyond the expected level will be able to (level 4): 

· Give examples of how the arts are used to describe the qualities of God, including how their own art describes in detail beliefs about God

· Say what inspires and influences them in making their piece of art and how it is similar to or different from their own beliefs

	KIRKLEES AGREED SYLLABUS OBJECTIVES:

To explore key beliefs and teachings of religions through people, stories and traditions

To explore a range of practices in religions, their meanings and their connection to beliefs and teachings


	ASSESSMENT SUGGESTIONS

To create their own piece of art work which represents EITHER their own view of God OR a view of God that might be expressed by an established religious or non religious tradition.


	KEY QUESTIONS
	LEARNING OBJECTIVES

Pupils should:

	TEACHING AND LEARNING

(Including experiences and opportunities)
	LEARNING OUTCOMES

Pupils:
	WIDER LEARNING OPPORTUNITIES / POINTS TO NOTE

	How is Jesus expressed through art?
	Question how Jesus is portrayed in art and how this is similar to or different from their own views about Jesus.

	How do pupils think religions use / show art? General discussion.
How do pupils think religions use the arts (art, poetry, music, dance)? General discussion.

Discuss the use of the arts in Christianity. Pupils should give examples of how art and music are used in church. 

This section should begin with music softly playing. The pupils are asked to draw Jesus as they think He might have looked: drawings should be annotated. In pairs they discuss their drawings and compare them.

Distribute a photo pack such as ‘Picturing Jesus’ which shows images of Jesus from different cultural perspectives. Each pair of pupils should have 1 card. They work together to state:

· 10 things they notice about their picture

· 5 questions they’d like to ask either a character in the picture or the artist. They choose their top question and have to justify why it is their favourite question.
· Pairs conjoin and look at both pictures. They have 9 Post-It notes and have to write 9 questions relating to both pictures – it could be that they ask 8 questions of 1 picture and only one of the other, or they might agree to split the questions more evenly – 5 and 4 etc. They then prioritise these into a Diamond Ranking. Each group then displays its picture on the Interactive Whiteboard with its 9 questions. Their favourite question is asked and members of the class asked to give an answer they think might be a good one.

An alternative way of exploring the pictures would be to use the Concentric Circles technique: Arrange chairs in two concentric circles, so that everyone can sit opposite a partner.  The inside circle face outwards, the outside circle face inwards.  For a class of thirty, each circle should have 15 chairs.  Give each pair one of the pictures, and ask them to (for example) swap ideas about it, write two questions for the artist or for any people in the picture, or make up a title for it.  After three minutes, the entire outside circle move round one place, and everyone has a new partner.  A second photo is discussed in a similar way.  
Picture Me activity. Pupils work together in a pair with one of the pictures. One pupil decides to ‘place’ themselves in the picture without telling the partner. They have to guess where their partner is by asking questions of a positional or sensory nature – eg: ‘If you reached out, what would you touch in front of you?’ ‘What can you smell?’ ‘What do you see to your right?’ etc. After a limited number of questions, depending on the pupils, the partner has to point where he/she thinks the pupil who ‘placed’ themselves in the picture is. Roles are swapped.
Pupils might be given the pictures and asked to group them according to their own criteria – eg events that took place in the Bible; Jesus from different cultures etc.
If the pictures have been scanned, a suitable one could be displayed and used as the focus for a Community of Enquiry. The question-based work above should act as good preparation for this.
Finally the pupils can be asked to summarise what they have learnt about Jesus from these pictures and how they feel about them. How do the images compare with the drawings they made of Jesus at the beginning of this section?
	Brainstorm how religions use the arts and why this is important
Consider how art and music are used in church

Talk about their own ideas about what Jesus might have looked like

Make observations and create questions about pictures of Jesus

Say how they feel about different pictures of Jesus

Reflect on their own drawings and annotations of Jesus, having looked at pictures from different cultural perspectives
	‘Picturing Jesus’ is published by CEM and  available from RE Today publishing - http://www.rumple.co.uk/cem/acatalog/index.html. 
The pictures can be scanned onto computer for later display on the Interactive Whiteboard.

Diamond Ranking is described fully in the RE Handbook.
The Picture Me activity focuses pupils into looking closely at the pictures.
The Community of Enquiry (Philosophy for Pupils) process is explained fully in the RE Handbook.
More ideas about using a Photo Pack can be found in the RE Handbook and on the RE section of Kirklees Ednet: www.kirklees-ednet.org.uk/re

	KEY QUESTIONS
	LEARNING OBJECTIVES

Pupils should:

	TEACHING AND LEARNING

(Including experiences and opportunities)
	LEARNING OUTCOMES

Pupils:
	WIDER LEARNING OPPORTUNITIES / POINTS TO NOTE

	How are the names of Allah linked to Muslims belief about Allah and the designs they create?
	Learn about the names of Allah & his attributes,

(especially as creator).

Understand that Muslims only create patterns rather than illustrating animal or human form.

Understand that the basis of belief for Muslims is the Shahadah.  


	Pupils should list qualities they admire in people. They bring in photographs of people they admire & talk about why they admire that person. They discuss & role-play how names may describe qualities of a person.
This activity might be extended by asking pupils to draw a 5-pointed star, to write their name in the centre and a personal quality on each of the 5 points. Each point might then be lightly coloured in such a way as to express the feelings associated with that quality. 

Read & discuss the Names of Allah. (99 names in Arabic-link with prayer beads, which have 3 sections of 33 beads 99 beads, representing the names of Allah). Each reveals a different characteristic. Why do the pupils think there are 99 and not 100?
The pupils paint an abstract picture that portrays one characteristic of Allah. (Allah must not be portrayed in pictorial form or anything created by him, as this would be offensive to Muslims). The picture can contain shapes & colours that represent one of Allah’s characteristics.

Discuss how Muslims never represent Allah pictorially as a mark of respect, and therefore, God can never be contained in a picture. As an infinite God it is seen as wrong to contain Him in man’s creations. Discuss patterns in nature such as seasons, day & night. Look at Muslim patterns & discuss how they are always geometric never ending just as Allah is believed to be.  The pupils write their names in geometric & Islamic design & decorate their names with symbols of their own personal attributes.
Read the Muslim statement of belief - the Shahadah. Explain that this is a statement of faith in one God, whose messenger is Muhammad(pbuh). Explain that this idea is the basis of the Qu’ran.   Ask the pupils to write a statement about the most important belief in their life at the moment. Link this idea with Muslim belief. Is there anything that governs their daily life in the same way? Who influences their actions?
	Describe some of the names of Allah & his attributes. 
Relate these attributes to characteristics in people.

Explain how the Shahadah is the statement of belief for Muslims & underpins their whole life.

Review their own values and commitments in the light of their learning.


	Example:

The 99 Names of Allah can be found in the Resource Pack at the end of this unit.

BBC Pathways of Belief- Allah may be watched as support for this section of the unit.
Examples of how to make geometric patterns can be found in the RE section of Kirklees Ednet: www.kirklees-ednet.org.uk/re 


	KEY QUESTIONS
	LEARNING OBJECTIVES

Pupils should:

	TEACHING AND LEARNING

(Including experiences and opportunities)
	LEARNING OUTCOMES

Pupils:
	WIDER LEARNING OPPORTUNITIES / POINTS TO NOTE

	How is God described in Sikhism and how is this reflected in the music in the gurdwara?
	Learn about the Mool Mantar

Learn about Sikh kirtan, including the instruments used, ragas, talas and drones

	Pupils should listen to some Sikh music played in the gurdwara – an example of the opening verse of the Guru Granth Sahib – the Mool Mantar - can be found on Kirklees Ednet. How do they feel as they listen to it? What do they think the singer is singing about?
They should be given a copy of the translation of the Mool Mantar. What does this tell pupils about the Sikh view of God (Nam)? They should listen to the prayer again with the words in front of them.
Explain that Sikh prayers are called kirtan. They might listen to live kirtan from Harimandir Sahib (the Golden Temple) – by going onto the Amristar Radio website: http://www.amritsarradio.com/
The music of kirtan is made up of Indian scales called raga. This forms the melody. The tala is the rhythm, the number of beats called tals. Talas are cycles of 4 or 16 beats. The pupils should listen to examples of kirtan and identify the musical instruments that are playing – the raga is sung and might be also played on harmonium; the tala is played on tabla; there may be a drone which can be played on a tampoora.
The pupils should use tuned and untuned percussion instruments to create their own piece of music. This should be on a pentatonic scale – C (Sa or Doh) D (Ri or Re) E (Ga or Mi) G (Pa or Soh) A (Dha or Fa) and C’ (Sa’ or Doh’).

· Firstly, they should create a simple melody from Sa (C) to Sa’ (C’) in 4 time using a combination of semibreves, minims, crotchets and quavers– depending upon the ability of the pupils. No notes should be repeated. Their tune should be repeated in reverse from Sa’ back to Sa. This creates an ostinato and is the raga. It might be played on glockenspiels.
· The tala (rhythm) should be constructed in 4 time, using crotchets, quavers, rests. It should also be repeated so that an ostinato is created. This might be played on drums and tambourines.

· A drone should be created – a repeated chord – using the main notes of the raga (the main notes of this raga are  Sa (C) – the tonic, and Pa (G) – the dominant)
· Pupils should then decide how to put the ostinati together. For example, they might start with the drone, with the tala entering, followed by the raga.

· The raga and tala might be now adapted so that pupils can sing the first lines of the Mool Mantar – Ik Onkar, Sat Naam, Karta Purkh, Nirbhau. Everything should be put together.

	Listen to and comment on Sikh music
Consider what might be being sung about in the kirtan listened to

Give some explanation of the Mool Mantar and what it says about God (Nam)

Create a simple raga, tala and drone to accompany part of the Mool Mantar
	If pupils can visit a gurdwara (eg: see Interfaith Kirklees – www.interfaithkirklees.org.uk) live music might be heard and there may be an opportunity to learn more about the instruments. Alternatively, they can watch film footage on this site.
The Mool Mantar are the first words of Guru Nanak following his enlightenment. A translation can be found in the Resource Pack at the end of this unit and an example of the Mool Mantar put to music can be found on Kirklees Ednet – RE section: www.kirklees-ednet.org.uk/re
Explanations of raga are given in the Resource Pack at the end of this unit of work


For schools studying Islam / Sikhism in depth, go to the final planning page – the assessment
The sections below are for schools studying Judaism and Buddhism in depth: 
	KEY QUESTIONS
	LEARNING OBJECTIVES

Pupils should:

	TEACHING AND LEARNING

(Including experiences and opportunities)
	LEARNING OUTCOMES

Pupils:
	WIDER LEARNING OPPORTUNITIES / POINTS TO NOTE

	How are the names of God linked to Jewish belief about God and the designs they create?
	Learn about the names of God & His attributes, especially as creator
Understand that Jews see God’s nature in creation
Understand that the basis of belief for Jews is the Shema  


	Pupils should list qualities they admire in people. They bring in photographs of people they admire & talk about why they admire that person. They discuss & role-play how names may describe qualities of a person.
This activity might be extended by asking pupils to draw a 5-pointed star, to write their name in the centre and a personal quality on each of the 5 points (see Islamic section above). Each point might then be lightly coloured in such a way as to express the feelings associated with that quality. 

Read & discuss the 25 beliefs about God (Resource Pack). They should group the statements into categories that illustrate key Jewish beliefs about God. The pupils should also read the story of creation which illustrates the power and love of God. They should also read the Shema – the declaration of belief. 
The pupils might paint an abstract picture that portrays one or two characteristics of God, using shapes & colours that represent these characteristics and anything they have understood from the creation story and the Shema. 
	Describe some of the qualities of God. They relate those attributes to characteristics in people

Create a picture which symbolises one or more of the qualities used by Jews to describe God


	See Resource Pack for what Judaism says about God


	KEY QUESTIONS
	LEARNING OBJECTIVES

Pupils should:

	TEACHING AND LEARNING

(Including experiences and opportunities)
	LEARNING OUTCOMES

Pupils:
	WIDER LEARNING OPPORTUNITIES / POINTS TO NOTE

	How is the Buddha represented in paintings and statues?
	Recognise that there are different Buddha figures
Understand that there are some characteristics that are similar on nearly all Buddha figures and learn why this is
	Buddhists do not believe in God. The Buddha attained enlightenment, yet was a man.
Pupils should study different Buddha figures, having heard the story of Prince Siddhartha’s birth, upbringing and enlightenment (Unit 4C) – eg: Indian, Thai, Japanese, Tibetan, Chinese. They should compare and contrast these to explore their similarities and differences.  (eg: many are sitting in cross legged position; many are sitting on a lotus flower; often the fingers and toes are of the same extended length; long aquiline nose; elongated ears (from wearing jewelry as a young prince); protuberance on the top of the head (symbolizing great mental power); broad shoulders; hands in certain positions; third ‘eye’ in the middle of the forehead.

They should create a Buddha figure which includes the similar characteristics they have noticed and then annotate their figure or painting, explaining the significance of this characteristic.


	Examine different Buddha figures
Consider similarities and differences

Create their own Buddha statues or paintings
	


Assessment Page:
	KEY QUESTIONS
	LEARNING OBJECTIVES

Pupils should:

	TEACHING AND LEARNING

(Including experiences and opportunities)
	LEARNING OUTCOMES

Pupils:
	WIDER LEARNING OPPORTUNITIES / POINTS TO NOTE

	What is God Like?
	Consider how different religions consider God
	The pupils have experienced artistic interpretations of God from Christianity, Islam and Sikhism. Their assessment task for this unit is to create their own piece of art work which represents EITHER their own view of God OR a view of God that might be expressed by a religion:
Eg: Christianity, Islam (the 99 Names of Allah), Judaism (see the Shema), Buddhism (perhaps the idea of enlightenment), Sikhism (see Mool Mantar), Hindu Dharma (Brahman in everything).
The pupils might prefer to consider a different perspective – eg: Humanism (non theistic with an ethical approach to life). They are asked to plan and create their art. The assessment task lies in the accompanying explanation

	Create a piece of art which represents their own view of God or that of another religion
	It would be a good idea to begin this by looking at pupils’ spiritual art work which had been part of the annual RE Today ‘Spirited Arts’ competition – to be found on the website of the National Association of RE Teachers - www.natre.org.uk 
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