	Unit 5F: Why Do Millions Of People Travel To Sacred Places? 




About this unit: In this unit, pupils are introduced to Pilgrimage through the concept of journey. They find out what pilgrimage is and why it is important to many people of different faiths. 

The religion studied in this unit: Christianity, Islam or Judaism and either Sikhism or Buddhism. For schools studying a particular religion in outline, the number of activities suggested might be reduced
Estimated teaching time for this unit: 7 hours
	Prior learning
	Vocabulary
	Resources

	It is helpful if pupils have:

· Explored important events in the lives of those who have faith, including journeys, healing and miracles
	In this unit, pupils will have an opportunity to use words and phrases related to:

· Pilgrim and Pilgrimage; Milestones; Journey of life; Shrine; Walsingham; Lourdes; Hajj; Ka’bah; Makkah; Ihram; Amritsar; Harimandir Sahib (Golden Temple); Bodh Gaya; Bodhi Tree
	· http://re-xs.ucsm.ac.uk/re/pilgrimage

· www.walsingham.org.uk
· www.lourdes-france.com
· www.jesus2000.com – tour of Christian sites in the Holy Land

· http://www.reep.org/index.php - go to the pilgrimage pages

· www.religiousstudies.co.uk virtual Hajj (although for secondary aged pupils, some good information which is accessible to primary pupils)

· www.islam4schools.com
· espresso – clips

· Suitcase – Ihram; suitcases/bags of artefacts suggesting particular types of journey

· Concept-building activity – Lourdes

· Clear Vision DVD: Buddhist Pilgrimage: An Indian spiritual journey (from Clear Vision Trust: http://www.clear-vision.org)


	EXPECTATIONS:    At the end of this unit

	Pupils working towards the expected level will be able to (level 3): 

· Identify the main components of a pilgrimage 
· Make a link between what happens on the pilgrimage and the beliefs of the pilgrim
· Describe the impact of going on pilgrimage on a believer’s life

	Pupils working at the expected level will be able to (level 4): 

· Identify the main components of  pilgrimage and give examples
· Describe in detail what happens when people go on a particular pilgrimage and how believers are affected by their experience
· Make a link between pilgrimages
	Pupils working beyond the expected level will be able to (level 5): 

· Describe in detail the main components of pilgrimage relating these to beliefs 

· Explain why there are similarities and differences between pilgrimages
· Describe things that inspire and influence them and relate these to how believers are inspired when they go on pilgrimage.


	KIRKLEES AGREED SYLLABUS OBJECTIVES:

To explore a range of practices in religions, their meanings and their connection to beliefs and teachings

To consider the variety of practices among religions

	ASSESSMENT SUGGESTIONS

Following completion of the unit of work pupils design and construct a PowerPoint presentation to a group of people who are very excited because they going on their first pilgrimage. They are expecting to find out:

· Where they will be going

· Why the place of pilgrimage is so important

· How they should prepare for the pilgrimage
· What will happen on the pilgrimage

· What they might feel during the pilgrimage

· How they might change as a result of going on pilgrimage

This assessment is described at the end of the unit of work




	KEY QUESTIONS
	LEARNING OBJECTIVES

Pupils should:

	TEACHING AND LEARNING

(Including experiences and opportunities)
	LEARNING OUTCOMES

Pupils:
	WIDER LEARNING OPPORTUNITIES / POINTS TO NOTE

	Why are journeys important?
	Recognise that journeys are made for different purposes
Appreciate that journeys have similar components, involving preparation and feelings
	Consider a variety of journeys people make, discussing who makes these and why. Pupils might categorise them. What do we learn from making a journey?

The pupils should be presented with suitcases/bags with different items of clothing / artefacts / any other items in them. They use the evidence in the cases to construct a fact file - Who does the case belong to? Where are they going? Why? What do they need on their journey and why might this be important?

Are some journeys more meaningful than others? The pupils should discuss why particular journeys they may have made have been particularly important. They should be taken on a visualisation to such a place. How did they prepare; what did they take with them; how did they travel to their place; how did they feel when they got there; what did they do there; how did they feel when they had to leave; what was the benefit of the journey and what were their feelings afterwards (ie: what had they gained from the experience as a person)?


	Categorise journeys into different types
Talk about the preparation for a journey and describe their feelings as a result of their experiences 
	The cases or bags of belongings should be varied and suggest a wide variety of journeys – eg: holiday; to see a sick relative; a religious journey 


	KEY QUESTIONS
	LEARNING OBJECTIVES

Pupils should:

	TEACHING AND LEARNING

(Including experiences and opportunities)
	LEARNING OUTCOMES

Pupils:
	WIDER LEARNING OPPORTUNITIES / POINTS TO NOTE

	How is life a journey?
	Make a link between the concept  of journey and the events that have happened and might happen in their lives
	Recap  - A particularly important personal journey and the reasons for this.

Explain that life itself can be seen as a journey. Explore why this might be (choices we make, consequences of our actions, things we have to prepare for, the fact that the things that happen are linked to our feelings etc). This might be explored individually through the symbolism of a tree. Pupils might draw a large fruit tree with branches and roots as shown.

· Start with the roots in our past. The past helps to make us the person we are today. Who are the important people who have shaped our lives? What important choices have we made? Pupils think of those who have helped them in the past and write their names at the bottom.
· On the trunk of the tree they write down the things that have happened to them in the past that have helped them to grow.
· Each fruit should be labelled to remind them of something they have done/achieved that they are pleased about.
· Pupils should then draw a line from 0 to the age they are now. It can be a straight line or a spiral. On this line they mark down significant events from their life so far. 

· They then extend their life map into the future, drawing two lines going off in different directions. One will represent the life they would like to have in their dreams, the ideal life. The other will represent the things they think will probably happen in their future. There may be some overlap or they might be completely separate. 
They should analyse both their life trees and life journeys. What does their life line say about them and their values? What do they think life is all about? They might pick some of the following words and adding others of their own –  
secure  
happy  
loving  
rich  
clever 
wise  
beautiful  
strong 
tough  
soft  
lively  
funny  
quiet  
calm  
helpful

	Create a Life Tree which links important events in their lives with the kind of people they are

Identify significant stages in their life so far

Make a link between what has happened in their own lives and their values
	[image: image1.emf]
An alternative could be to use the song, ‘One More Step’ as a starting point. What are the steps pupils have taken so far in their lives and what are the steps they would want to take in the future?

These ideas could be further strengthened in literacy with a focus either on Abraham’s journey of faith or on Pilgrim’s Progress by John Bunyan (eg: Christian’s Journey by Rhoda Coulridge-Lutterworth). This could be related to the pupils’ own journeys of life and comparisons made with Faithful, Hopeful, Pliable, Mr Worldly Wiseman. 


	KEY QUESTIONS
	LEARNING OBJECTIVES

Pupils should:

	TEACHING AND LEARNING

(Including experiences and opportunities)
	LEARNING OUTCOMES

Pupils:
	WIDER LEARNING OPPORTUNITIES / POINTS TO NOTE

	Why are places important to believers?
	Make a distinction between important journeys and the particular components of a religious journey


	Recap on the idea of the journey of life. Which events were particularly significant? Pupils should place a symbol by the side of these, perhaps annotating by the side the reasons for this and how the events affected them.

Relate this to the spiritual quest of religions. For many religions there are important places on the journey of life of believers. A faith community might live at many locations thoughout the world but each religion has places of particular importance where believers would like to visit. 

Places of Pilgrimage:
Conduct a thought-shower around any places that the pupils are aware of that are important to believers of different religions – that are places of pilgrimage. These  might be categorised according to the religion – see Resource Pack.

Conclude by asking pupils to use the Quotation Cards in the Resource Pack. They should use these to come up with a definition for the word ‘pilgrimage’. This should include a discussion on the similariries and differences between a pilgrimage and a journey.


	Say why some journeys are important

Identify places of pilgrimage for different religions

Define what they consider a pilgrimage is
	Pilgrimage – A planned and hopeful journey to a powerful place to share with others who are together in faith. 

Examples of places of pilgrimage:

Christianity: Lourdes, Walsingham

Islam: Makkah (Hajj)

Judaism: Western Wall

Sikhism: Amritsar

Buddhism: Bodh Gaya

Hindu Dharma: River Ganges

For a Religious Places template and Quotations Cards – see this unit’s Resource Pack




	KEY QUESTIONS
	LEARNING OBJECTIVES

Pupils should:

	TEACHING AND LEARNING

(Including experiences and opportunities)
	LEARNING OUTCOMES

Pupils:
	WIDER LEARNING OPPORTUNITIES / POINTS TO NOTE

	Why is Lourdes important to Christians?

How do believers feel having visited a place of pilgrimage?
	Understand that believers’ feelings are affected when they go on pilgrimage

Begin to empathise with believers as they participate in a religion-neutral activity
	Set up part of the classroom to represent the cave at Lourdes (see Resource Pack). The pupils should enter the classroom to reflective music (eg Ave Maria by Schubert) and sit in a circle around the display. They are given a piece of rice paper and are told to write on the paper a name or a phrase representing a problem they would like to be sorted out (healed). With the music playing, they place their pieces of paper into the bowl of water.

The teacher then reads the story of Bernadette of Lourdes (Resource Pack), asking them at the end to fetch their pieces of paper. They will have dissolved! A discussion should then take place and an exploration of the feelings of the pupils. A parallel should be made between their experience and the happenings in the story of Bernadette.

The experience might not have taken away the problem but pupils may have felt better just thinking about it.

The process is more fully described in the Resources Pack.

As a concluding activity, direct pupils to the website: http://www.reep.org/index.php. Go to the pilgrimage pages to find out about modern Christian pilgrims and how they feel about pilgrimage


	Can explain how believers who go to Lourdes might feel
	See www.lourdes-france.com
To set up the classroom, you will need brown cloths to represent the cave at Lourdes, blue cloths to represent the stream, tea lights, perhaps a statue of Mary, some plants and flowers, a bowl of water and some rice paper cut into rectangles – one piece per pupil. 

For the Lourdes concept–builder see Resource Pack.




	KEY QUESTIONS
	LEARNING OBJECTIVES

Pupils should:

	TEACHING AND LEARNING

(Including experiences and opportunities)
	LEARNING OUTCOMES

Pupils:
	WIDER LEARNING OPPORTUNITIES / POINTS TO NOTE

	What is Hajj and what difference does it make?
	Understand that believers’ feelings are affected when they go on pilgrimage

Understand why Hajj is a Pillar of Islam
	Hajj is the Muslim pilgrimage to Makkah which all Muslims must make at least once in their lifetime if they have the means. During Hajj the Muslim leaves behind normal worldly activities and ‘focuses upon themselves as a naked soul before Allah’.

The pupils should use the virtual tour on www.religiousstudies.co.uk to find out what happens during Hajj. They might be provided with a series of differentiated questions to focus their learning with an emphasis on: What happens here? Why? How are people feeling?

Use posters, a clip from Espresso or play a video clip (eg: BBC Pathways of Belief). Freeze frame key moments and get pupils to say what they think is happening. They should write any questions on Post-It notes and place them around the posters. These might be used to ‘hot seat’ a guide from one of the two Muslim Faith Centres in Kirklees who has been on Hajj.

Conduct a Memory Map of the Hajj journey or use the cards in the Resources section of Kirklees Ednet (RE) to carry out a sequencing activity.

Tell the story about Hajj – Ahmed’s Dilemma and stop at the point when Ahmed goes home after meeting Mushaq (marked * in the text which can be found in the Resource Pack). The pupils should suggest what Ahmed should do next and why, the teacher drawing out any understanding of Hajj.  The rest of the story should be read, the pupils discussing whether or not Ahmed did the right thing. This should lead onto a discussion about what mattered most to Ahmed: pupils could relate this to their own lives.
	Describe the main stages of the Hajj pilgrimage

Think of questions to ask a Muslim about Hajj

Discuss Ahmed’s dilemma and link this to a Muslim’s beliefs


	Visit Interfaith Kirklees website for contact details of both Muslim Faith Centres – www.interfaithkirklees.org.uk
The two primary guides at these centres have both been on Hajj in recent years 

The RE Handbook gives details about how to carry out a Memory Mapping activity.

www.kirklees-ednet.org.uk RE section Resources section


	KEY QUESTIONS
	LEARNING OBJECTIVES

Pupils should:

	TEACHING AND LEARNING

(Including experiences and opportunities)
	LEARNING OUTCOMES

Pupils:
	WIDER LEARNING OPPORTUNITIES / POINTS TO NOTE

	Why is the Western Wall so important to Jews?


	Understand that believers’ feelings are affected when they go on pilgrimage

Understand why the Western Wall is so important to Jews
	Pupils should watch video footage of Jews at the Western Wall and should be encouraged to ask questions about what they see. For example – Why are the Jews wearing a tallith? What are they putting into the wall? Why are the men and women separated?

The special place of the Wall as the last surviving stonework of the Jewish Temple destroyed in 700CE by the Romans, should be discussed. Pupils should be given the quotations by pupils about their thoughts and feelings towards the land of Israel and should sort them with a view to articulating why the Wall is so important to Jews.

They might look through travel brochures for holidays to Israel. What do these say about the Wall?

Jerusalem is a city of importance not only to Jews, but to Muslims and Christian too. If pupils went to the Western Wall and were to post a prayer in the Wall, what might their prayer be about? 

They should be invited to write a thought / a prayer / a wish and to post it into a place specially designated in the classroom. Quiet music might be playing. Pupils should be given time to reflect. This is a religion-neutral activity.
	Describe what happens at the Western Wall

Write their own prayer / reflection / wish
	www.aish.com – pupils can watch regularly updated photographs of the Western Wall, with Jews praying there.

For quotations by pupils about their thoughts and feelings towards the land of Israel – see Resource Pack


	KEY QUESTIONS
	LEARNING OBJECTIVES

Pupils should:

	TEACHING AND LEARNING

(Including experiences and opportunities)
	LEARNING OUTCOMES

Pupils:
	WIDER LEARNING OPPORTUNITIES / POINTS TO NOTE

	Which places are important to Sikhs and why?

	Understand that believers’ feelings are affected when they go on pilgrimage

Understand why Amritsar is a place of pilgrimage


	Pupils should be introduced to the Harimandir Sahib (Golden Temple) at Amritsar (meaning, ‘pool of nectar’): this is one of the five places that are particularly important for Sikhs. They should investigate why the Golden Temple is so important, the meanings attached to different parts of the Temple and what pilgrims do when they make a pilgrimage.

It would be a good idea to watch a video showing pilgrims going to Amristar and to hot-seat a member of the Sikh community who has visited the Golden Temple.

	Can say why the Golden Temple and Amritsar are so important to Sikhs.

Think of questions to ask a Sikh about Amritsar
	Although the Golden Temple is the most holy of sites, Guru Nanak stated that pilgrimage was not necessary.

Members of the Sikh Sangat at both Kirklees Sikh Faith Centres would be happy to visit schools to talk to pupils about their experiences.

	Why is Bodh Gaya so important to Buddhists?
	Understand that believers’ feelings are affected when they go on pilgrimage

Understand why Buddhists travel to Bodh Gaya on pilgrimage 


	As an alternative, pupils should be introduced to Bodh Gaya where the Buddha gained enlightmentment. The relevant section from the DVD, ‘Buddhist Pilgrimage, an Indian Spiritual Journey’ might be prepared by asking the pupils to reflect on three questions: What the most amazing thing that’s ever happened to you? How did you feel? What did you learn from it?
They should then watch the relevant section from the DVD and consider any questions they have. These might be e-mailed to the Buddhist sangha at the Vajapani Buddhist Faith Centre in Huddersfield  (kbfc@interfaithkirkees.org.uk). Alternately one of the members may be happy to visit schools to be ‘hot-seated.’ 
	Make a link between a Buddhist’s visit to Bodh Gaya and an important event in their lives.

Think of questions to ask a Buddhist about Bodh Gaya
	

	KEY QUESTIONS
	LEARNING OBJECTIVES

Pupils should:

	TEACHING AND LEARNING

(Including experiences and opportunities)
	LEARNING OUTCOMES

Pupils:
	WIDER LEARNING OPPORTUNITIES / POINTS TO NOTE

	How do believers show their feelings as a result of a pilgrimage experience?
	Understand that believers’ feelings are affected when they go on pilgrimage


	Concluding Activity:

In the past pilgrims often returned from their pilgrimage with a badge to show where they had been.

Pilgrims to the shrine of St James at Compostella (http://www.reep.org/index.php)wore a shell badge. Find out about saints celebrated in churches in your area and design a badge that pilgrims to a local church or place of worship could wear.
A possible assessment task is detailed below.
	Make a symbolic badge which shows features of a local church 
	



