	Unit 9F: Why Is The Holocaust Important Today?




About this unit: The Holocaust is a seminal historical event and is also a gateway into exploring a range of crucial issues relating to RE, PSHE and Citizenship. This series of lessons builds on a historical study of the Holocaust as part of the history curriculum at Y9. It explores themes such as: prejudice and stereotyping; truth and propaganda; moral dilemmas; hope and despair; the responsibility of bystanders; evil and the presence or absence of God. This is a sensitive and important topic and it is recommended that it should be studied at this level at Year 9. 

This unit of work and resources have been prepared with the support of the Imperial War Museum Fellowship in Holocaust Education. 

The religions studied in this unit: Judaism, Christianity 

Estimated teaching time for this unit: 6-8 hours
	Prior learning
	Vocabulary
	Resources

	It is helpful if students have:

· Studied the Holocaust as a unit of work in KS3 history, probably earlier in year 9. This RE unit assumes some background knowledge of the chronology and basic facts of the Holocaust. If students have not studied this, teachers will need to add supplementary material at the beginning of the unit, or during each section. Some knowledge of Judaism is useful but not essential.  

	In this unit, students will have an opportunity to use words and phrases related to:

· Holocaust, Shoah
· Perpetrators, victims, bystanders, rescuers
· Propaganda, stereotype, scapegoat

	Useful websites include:

US Holocaust Memorial Museum, includes large archive of pictures and written material www.ushmm.org
Holocaust Educational Trust www.het.org.uk
www.holocausthistory.net
Holocaust Martyrs and Heroes Remembrance Authority www.yadvashem.org 

Holocaust Memorial Day www.hmd.org.uk 

www.remember.org
www.holocaustsurvivors.org 




	EXPECTATIONS:    At the end of this unit

	Students working towards the expected level will be able to (level 5): 

· Raise questions and suggest answers to issues about beliefs, values and commitments. They can relate these questions and issues to their own life and to the wider community.
	Students working at the expected level will be able to (level 6): 

· Express insight into their own views and those of others on questions of religious identity and belonging, truth and evil, meaning, purpose and truth
	Students working beyond the expected level will be able to (level 7): 

· Discuss critically, their own and others’ responses to questions of religious identity and belonging, truth and evil, meaning, purpose and truth

	KIRKLEES AGREED SYLLABUS OBJECTIVES:

To consider responses to ultimate questions from a variety of religious and secular viewpoints: existence of God, questions of suffering, exploration of ‘truth’, life after death

To respond to ethical issues: questions, influences and beliefs that inform moral (religious and secular) choices and the interrelationships between such issues



	ASSESSMENT SUGGESTIONS

A range of assessment tasks for T1 and T2 are included in the text and this unit could also be used to assess PSHCE.


	KEY QUESTIONS
	LEARNING OBJECTIVES

Students should:

	TEACHING AND LEARNING

(Including experiences and opportunities)
	LEARNING OUTCOMES

Students:
	WIDER LEARNING OPPORTUNITIES / POINTS TO NOTE

	What do we know about the Holocaust?

What was life like for Jews before the Holocaust?


	Recap on knowledge and understanding about the Holocaust gained from history lessons or elsewhere

Study what life was like for Jewish children before the Holocaust


	Show a picture representing the disappearance of most Jews from Europe following the Holocaust. Examples could include the site of a Jewish community, a graveyard or a picture of an abandoned death camp such as Treblinka. Without explaining the significance of the images, ask students to make observations or raise questions. The emptiness makes the point – entire communities, their people and culture were wiped out during the Holocaust.

Look at examples of children’s diaries and pictures from Jewish communities before the Holocaust.  Explore what life was really like. Ask students to explore the interests, concerns and lifestyle of Jewish children, perhaps posing some structured questions. The aim of this activity is to help students to identify with the real children and adults who lived before the Holocaust, rather than absorbing a stereotypical view of anonymous victims. 

Contrast the map of Europe indicating the numbers of Jews in different countries in 1933 and the table of Jewish population 1933 and 1950. 

Recap on prior knowledge of the Holocaust from history lessons. Ask students to share what they know about the Holocaust. If needed, outline the history and basic facts on the Holocaust, perhaps using a timeline. You could use the introduction to the BBC series Auschwitz as part of this. Another way in would be to use the story of Hannah as the account of one child. 
	Describe the interests, concerns and lifestyle of Jewish children before the Holocaust

Recount prior knowledge and understanding


	Some examples of pictures are included in the Resource Pack, but others are easily available through the internet.

The book ‘Through Our Eyes. Children witness to the Holocaust’ contains a wide variety of material. Published by Yad Vashem International School for Holocaust Studies ISBN –965-308-203-5

A map of Europe and table of Jewish population are included in the Resource Pack.

A copy of the story of Hannah is provided in the Resource Pack. 


	KEY QUESTIONS
	LEARNING OBJECTIVES

Students should:

	TEACHING AND LEARNING

(Including experiences and opportunities)
	LEARNING OUTCOMES

Students:
	WIDER LEARNING OPPORTUNITIES / POINTS TO NOTE

	How does propaganda deceive?

Which groups do we stereotype?

Who is responsible for challenging prejudice?

What do religious teachings say about hatred and discrimination?

What does it feel like to be excluded?


	Study the way propaganda can undermine truth or relationships

Explore religious and racial discrimination and antisemitism in particular

Study how people can be stereotyped and the effect of exclusion


	When pictures or words are used to manipulate an impression, they become propaganda. Look at examples of Nazi propaganda against the Jews. For example the poster, ‘The Eternal Jew’. What is the aim of this picture? What image does it convey? What stereotypes does it confirm and extend?

Look at two contrasting pictures of children in the Nazi era.  In small groups, list the differences. What images are being conveyed? Explain the term antisemitism. How do the pictures and propaganda posters illustrate this? How do these perceptions fit with the image of pre-Holocaust Jewish life researched in the last lesson?

List a series of groups on the board (eg nationalities, social groups). Students add words to describe how these groups can be perceived.  The teacher draws out the way we can stereotype people. 
Look at the Nazi boycott on Jewish shops early in the 1930s, using the poster in the Resource Pack. Consider the dilemmas involved for people. Students could write a diary account of a local Jewish or non-Jewish resident. What did they do? Why? What emotions did they feel? 

Investigate religious teachings on inclusion. Which teachings might apply in this situation? 
Reflect on a time when you’ve been wrong about someone/something. Reflect on an occasion when you felt left out or different from others around you. Some students may want to share ideas, but don’t press them. Use a freeze frame activity to allow the students to demonstrate the feelings involved/evoked. 


	Describe examples of propaganda and explain how this can distort views of people or groups

Describe ways people can be victimised or stereotyped

Reflect to others or themselves about their own feelings on exclusion
	Examples of propaganda are included in the Resource Pack.

A poster and translation is provided in the Resource Pack.
Honesty should be encouraged to help unearth the way we stereotype. At the same time, the teacher should help to enable students to see how unfair and untrue caricatures can be, and also to draw out the way we can be prejudiced.



	KEY QUESTIONS
	LEARNING OBJECTIVES

Students should:

	TEACHING AND LEARNING

(Including experiences and opportunities)
	LEARNING OUTCOMES

Students:
	WIDER LEARNING OPPORTUNITIES / POINTS TO NOTE

	How do you cope with great evil?

How can you make difficult moral decision in confusing situations?
How do some people face despair?

What can we do to encourage others?


	Investigate how people respond to evil in different ways

Consider how difficult moral decisions are made in confusing situations

Think about how they can challenge prejudice and injustice
	Students list ten items they would take with them if they had to leave home at 24 hours notice. Items might include food, documents, money, sentimental items, clothing etc. Link this to the rounding up of Jews into ghettoes. 

Using a picture of a ghetto or of Jews being rounded up. These are freely available on the internet. Discuss what is happening and briefly recap on the tactic of rounding up Jews in to ghettoes ready for deportation into death camps.

List the questions that might arise for a child in this situation. Unpack how some of these issues are practical, and some deeply moral and religious, such as making moral decisions in an immoral situation, surviving with faith and hope, helping others. 

In small groups consider the moral choices and dilemmas that faced Jews in the ghetto, sometimes referred to as ‘choiceless choices’. Examples include Chaim Rumkowski in Vilna and Dr Perez in Lithuania.

Investigate the experience of children at Terezin, near Prague. This concentration camp and ghetto was effectively a staging post for Auschwitz. Look at the poem ‘I never saw another butterfly’. This poem was a written by Pavel Friedman, a child in the ghetto. Ask the students to consider questions such as: Who wrote the poem? What experiences influenced it? What do you think are the events behind the poem? How does it make you feel? 

Look at another poem by Pavel Friedman, about the concentration camp. Piece together Pavel’s life and death as an example of one of the 1.5 million children killed during the Holocaust. Discuss the process of how the Jews were put in ghettoes, then concentration camps, then death camps. Ask students to design a butterfly with a message to Pavel. Include a message about how the world can be better and also one way they can make a personal contribution to a positive future without hatred and discrimination. 
	Explain some of the challenges facing victims of the Holocaust

Empathise with the complexity of moral decisions and reactions in difficult circumstances

Describe ways they could challenge injustice and prejudice
	The resource on Terezin or background to the dilemmas in the Resource Pack may be useful.

Some stories of dilemmas are included in the Resource Pack. The aim of these is not to apportion blame, but to empathise with the difficulties of making moral choices. 

Poems by Pavel Friedman are included in the Resource Pack.


	KEY QUESTIONS
	LEARNING OBJECTIVES

Students should:

	TEACHING AND LEARNING

(Including experiences and opportunities)
	LEARNING OUTCOMES

Students:
	WIDER LEARNING OPPORTUNITIES / POINTS TO NOTE

	Where was God in the Holocaust?

How can you believe in God amidst such evil?

How did survivors feel?

	Listen to the experiences and feelings of holocaust survivors and their beliefs about God and the world

Study religious teachings on evil and facing suffering


	Use a collection of pictures or stories of suffering. Ask students to arrange these in categories. Don’t tell them which categories to use, see what they come up with. One way will be in terms of the situation’s causes. Lead into the distinction between suffering caused by natural means and suffering and evil caused by human action. 

Outline the questions raised for Jews (and any religious believers) about the existence of suffering and evil. How can you believe in a God who is all loving and all-powerful and all seeing? Questions arise like:

· Does God exist?

· If so, how could He have allowed this?

· What does prayer mean in this situation? 

Look at some religious teachings on suffering and evil and its origins. Compare these with the words of Holocaust survivors. Which do you feel say something important and resonant? How do they compare and contrast with orthodox teaching?

Explore the experiences and feelings of survivors, using www.holocaustsurvivors.org/ engaging with these stories, or turning them into dramatic monologues. You could look at the reaction of one survivor – Elie Wiesel, for example www.eliewieselfoundation.org. Look at extracts of his writing to explore his approach and understanding. Read Psalm 137, written during the Exile, another time of trauma for Jews. How might this have resonated with Jews during the Holocaust?
	Distinguish between ‘natural’ suffering and evil caused by human action 

Compare orthodox religious teaching about suffering with the experience and feelings of those who suffer


	A selection of teachings and quotations from survivors is included in the Resource Pack.


	KEY QUESTIONS
	LEARNING OBJECTIVES

Students should:

	TEACHING AND LEARNING

(Including experiences and opportunities)
	LEARNING OUTCOMES

Students:
	WIDER LEARNING OPPORTUNITIES / POINTS TO NOTE

	What is a ‘bystander’?

Is a bystander responsible for evil?

What can change a bystander into someone who intervenes?

Are there situations where we should act rather than standing by?


	Study the roles of perpetrator, bystander, victim, survivor, rescuer.

Explore the implications of doing nothing in a situation of evil or suffering

Reflect on contrasting religious responses


	Stage an interruption to your lesson by another colleague. Ask them to indulge in a series of insults or unfair comments about you. It is unlikely that any child will intervene but afterwards they may draw breath. Ask why no one said anything, making it clear in due course that it was an act. Draw out issues like fear of consequences, being unclear what is happening, not knowing what to do, etc. Pose the question, why did so many people do little or nothing about the mass murder of 6 million people. The word, ‘bystander’ is used for people in this position.

Look at the picture of a queue to buy Jewish property. This could be the subject of a community of enquiry, or just a series of observations and questions.  

Introduce the key terms perpetrator, bystander, victim, survivor, rescuer, generally used in Holocaust history. Divide the class into groups of 3 or 4 and give each one of the unlabelled photo sheets of people involved in the Holocaust in different ways. Ask each group to discuss and write down what they notice about one or more of the pictures. Does anything strike you? Do they look like a victim, perpetrator? Give each group one of the main briefing sheets. These have brief notes about the picture. Students read these and share in class.  Are there any surprises? Do they conform to stereotypes?  

Study two contrasting religious figures from those included in the selection of characters. What made some people change? Oskar Schindler started as a Nazi servant and ended up as a rescuer. What made him change? You could use the section from the (very long) film, ‘Schindler’s List’ where this moment of change occurs. You could compare this with a religious text such as the calling of Levi (Matthew) in the New Testament.

Give students a dilemma about a situation, such as an act of bullying. Contrast different ways of action or inaction. What would be the consequences of different decisions? What would reduce the risk of action?

Ask students to consider:

· one person they would like to persuade to change their mind

· one approach they would like to change in their own life 

What could help this to happen? This might be a suitable homework, but students may need some help and modelling.

Alternatively, tell a story with no ending as a prompt – what happened next? Ask students to devise two different endings – to show difference between bystander and someone who acts. Can we change? What brings us to that point?


	Explain the difference between perpetrator and bystander, applying this to the Holocaust and other situations today

Reflect on the consequences of action or inaction 

Explain how people can become an actor rather than a  bystander
	Photographs of a Jewish deportation are included in the Resource Pack
A selection of character sheets is included in the pack. Each has a photo and some brief biographical details.




	KEY QUESTIONS
	LEARNING OBJECTIVES

Students should:

	TEACHING AND LEARNING

(Including experiences and opportunities)
	LEARNING OUTCOMES

Students:
	WIDER LEARNING OPPORTUNITIES / POINTS TO NOTE

	How can people react to the experience of evil?

Does genocide still happen?

Why is it important to learn about this today?


	Study the continuing impact of discrimination, persecution and genocide

Investigate some reactions to these situations

Think about the importance of responses
	Look at the pictures drawn by the artist Tolkatchev during imprisonment during the Holocaust. What is being portrayed? What contrasts can you see?

Consider the choices open to Jews after liberation in 1945. What would these words have meant in practice? Forgiveness, Revenge, Vindication. The exercise on Simon in the Resource Pack may be useful to focus this question.

Focus on the statement ‘Never Again’ - the resolution never to repeat the Holocaust. Do students think such genocide or hatred could be repeated in different situations? Ask students to identify situations where people are excluded or persecuted today; these might include global issues, such as Darfur. But they should also include situations nearer home. For example, much work has been done on racism in football.

Look at some of the facts and figures about genocide since 1945. Examples include 200,000 deaths in Bosnia from 1992 and 800,000 in 100 days in Rwanda in 1994. Is genocide going on at this moment? Research an example of genocide such as Rwanda or Bosnia. 

Research other groups affected by the Holocaust. 

You could investigate the work of Churches Together in Britain and Ireland to challenge discrimination. The website www.ctbi.org.uk includes examples of issues and case studies, for example the murder of Anthony Walker in 2006. It also shows examples of local work with asylum seekers.
Read the letter, ‘Dear Teacher’. How do you think these ideas ought to affect what is taught at school or home?

Read the words of Pastor Martin Niemoeller. Niemoeller was a German pastor from the confessing church that resisted Nazi dogma. His exact words are uncertain, but a famous quotation reads to the effect, ‘First they came for the Communists but I was not a Communist so I did not speak out. Then they came for the Socialists and the Trade Unionists but I was not one of them, so I did not speak out. Then they came for the Jews but I was not Jewish so I did not speak out. And when they came for me, there was no one left to speak out for me.’ Reflect on their meaning. Ask students to consider who they feel they could or should ‘stand up’ for? 
What course of action could they take? Write this up in a personal resolution.


	Describe the feelings and emotions expressed through art

Give an example of genocide or persecution today

Explain how people can resist or challenge injustice
	Copies of Tolkatchev’s pictures are included in the Resource Pack. This material would lend itself to a complete lesson

Show Racism the Red Card is a campaign supported by football - www.srtrc.org,  Resources include an education pack ‘A Safe Place’ dealing with attitudes towards asylum seekers (£10) and another pack, ‘Show racism the Red Card’ on racism in football (£20). Contact PO Box 141 Whitley Bay NE26 3YH. 

Case studies and background information on genocide and other victims of Nazi persecution from the Holocaust Memorial Day Trust www.hmd.org/uk/resources/cat/1/ 

Dear Teacher can be found in the Resource Pack 




